Brazilian studies in (Critical) Applied Linguistics' field have being carried out focusing on ethics. They focused on the relation between ethics and two main contexts: education and research. This paper aims at discussing what ethical procedures were taken in international studies. The data were collected at ERIC (Educational Resources Information Centre) database during the first semester of 2016. As analytical categories, we used the ethical procedures established by Brazilian Applied Linguists. The contribution is addressed to both BAL and International Applied Linguists once it offers an overview about a specific topic of research (viz., ethics). As results, we observed that most of the topics presented by the Brazilian applied linguists were also covered by the research analyses. However, the social relevance was not reported properly by the data and that may be improved.
Introduction
Brazilian investigations in the (Critical) Applied Linguistics' (Pennycook, 2001) field have being done focusing on ethics. Both prescriptive (Celani, 2005; Menezes de Souza, 2011; Miller, 2010 Miller, , 2013 Paiva, 2005) and prospective (Egido & Reis, 2015; Reis, Egido, Silva, Coradim, & D'Almas, 2016; Reis & Egido, in press) are characteristics of those studies. They focused on the relation between ethics and two main contexts: education and research.
This paper aims at discussing what ethical procedures were taken in international studies. The data were collected at ERIC (Educational Resources Information Centre) database during the first semester of 2016. In order to do so, we used the terms "Ethics and Applied Linguistics", "Ethics and Critical Applied Linguistics", "Ethics and Emancipation", and "Ethics and Second Language Education", totalizing 30 works. As analytical categories, we used the procedures established by Brazilian Applied Linguists (BAL) that will be discussed on the next section. This paper contributes to both BAL and International Applied Linguists once it offers an overview about a specific topic of research (viz., ethics) .
Theoretical Framework
Brazilian Applied Linguists have focused on ethics and its relations with education (e.g., Menezes de Souza, 2011; Mello, 2010) , research (e.g., Egido & Reis, 2015; Moita Lopes, 2006; Paiva, 2005; Reis et al., 2016; Reis & Egido, in press) or both (e.g., Celani, 2005; Miller, 2013) . In this section, we are going to take into account Brazilian studies.
Ethics and Education
Menezes de Souza (2011), professor at University of São Paulo, discussed the social roles of foreign language teachers. According to him, teachers ought to go further than just discuss teaching-learning methods.
This topic (viz., teaching-learning methods) is relevant, but 21st century educators need to wonder how much contexts may influence the classrooms. In other words, considering the implications of a globalized world into the classrooms is a teachers' "ethical responsibility" (Menezes de Souza, 2011, p. 286) . Similar to Menezes de Souza's (2011 ) considerations, Miller (2013 argued that in order to have a teacher that works ethically and critically, the University needs to provide him/her a high-level education in both undergraduate and graduate levels.
When the ethical education turns to the graduate programs, Celani (2005) focused on the relation between the new researcher and his/her advisor. She explained that an advisor has the social and ethical role of advising the new researcher in terms of what to do during the conduction of an investigation and how to do it. It is the advisor's role that teaches the new researcher how to behave ethically in the academic context. In summary, the ethics is important for both educational contexts, basic school (Menezes de Souza, 2011) and academic field (Celani, 2005; Miller, 2013) .
Ethics and Research
When Brazilian researchers focus on ethics in an on-going investigation, they often consider ethical procedures that should be taken by the work's proponent. By this, we can understand: (1) getting the consent from the participants; (2) anonymity; (3) consider the asymmetry between social roles (i.e., researcher and participants); and (4) the investigation's relevance, and others procedures that will discussed further in this section.
In her secondary-base study, Celani (2005) discussed what she called ethical questions. According to this author, relations of power permeate research studies developed in Applied Linguistics field. She argued that while developing a study, the researcher has to be aware of getting the consent from the participants, how the on-going investigation is going to contribute to the social context where the participants live, and the risks and benefits of the work. Celani (2005) believes that the Applied Linguistic researcher should aim at developing a survey in which the participants are empowered (Cameron, Frazer, Harvey, Rampton, & Richardson, 1994) . In order to do so, dialogical procedures should be taken, for instance, returning the analysis for the participants, giving them the opportunity to react, and its relevance to them. Similar to the previous study, Paiva (2005) discussed ethical dilemmas for researchers. The same ethical procedures presented by Celani (2005) were mentioned in Paiva's work.
Moita Lopes (2006) , a well-known Brazilian Applied Linguist, aimed at problematizing the constructs for research. He defends researchers have to hear the voices of minority groups in order to be aware of their needs and, then, to develop an investigation with social relevance for the participants. According to him, applied linguists ought to "reinvent the ways to produce knowledge" (Moita Lopes, 2006, p. 83) . In other words, participants add to the investigation somehow, 1 then, researchers do not have all the "power" to conduct the study. The author also reported the importance of applying an ethical agenda for research in Applied Linguistics'
and Social Sciences' fields. Miller's paper (2010) converged on the ideas presented so far in terms of research.
She contributed to this discussion once that she highlighted these ethical aspects in a specific perspective (i.e., Exploratory Practice).
Consent, anonymity, feedback for the participants, and dialogism are characteristics of an emancipatory ethics (Cameron et al., 1994) . These ethical procedures were highlighted on Egido and Reis' (2015) analysis that was based on an inductive-deductive method. Their objective was to understand the ethical procedures adopted by thesis and dissertations that have focused on critical reading and critical literacy. In short, the proponents of those studies had a dialogical stance and tried to reduce the power's symmetry between researcher and participants.
Reis et al.'s (2016) study is an example of what has been changed in terms of ethical procedures in Applied
Linguistics filed. They aimed at presenting a descriptive view of Critical Applied Linguistics. In order to do so, the authors sent a questionnaire to International Congress of Critical Applied Linguistics 2 participants that had had a proposal presentation approved by the ICCAL Scientific Committee. The volunteer participants were asked to answer 20 topics. One of them was regarding the ethics adopted in their researches. This topic specifically presented that the major number of studies in Applied Linguistics (50%) adopted the formal ethics (Christians, 2005) . However, other participants mentioned that they had used dialogical procedures (viz., their participants' voices (12%) and feedback of the results (17%)). Based on these findings, we affirm that despite the formal ethics (Christians, 2005) is still strong in applied linguistics' investigations, many researches (29%) empowered their participants (Cameron et al., 1994) , giving them opportunity to react.
In summary, all the investigations mentioned in this section defended an emancipatory ethics (Cameron et al., 1994) instead of a formal one (Christians, 2005) .
Methodological Procedures and Data's Characteristics
This mapping resulted from the collection of research studies in ERIC (Educational Resources Information Centre) database during the 2016 first semester.
The synoptic representation below shows the terms that we used and how many works were found. As criteria, we decided to narrow the searches on "peer reviewed only" and "full text on ERIC". 2 http://www.uel.br/projetos/iccal/ Using "Ethics and Applied Linguistics", we localized two studies (viz., Goldacre, Bolt, & Lambiris, 2013; Kim, 2008) . Using "Ethics and Critical and Applied Linguistics", we found 15 researches (viz., Abrams, 2005; Angel & Simpson, 2007; Arnett & Mady, 2010; Davari, Iranmehr, & Erafni, 2012; Derrington & Larsen, 2009; Goldacre, Bolt, & Lambiris, 2013; Guardado, 2012; Jin, 2011; Mossman, 2012; Sánchez, 2007; Shinn, Briers, & Baker, 2008; Swain & Lapkin, 2011; Welch, Hieb, & Graham, 2015; Wernicke, 2010; Zhao, 2014) . The term "Ethics and emancipatory" had just one paper (viz., Scalia & Scalia, 2011) . When we applied "Ethics and Second
Language Education", we localized 14 studies (viz., Abasi & Taylor, 2007; Ekahitanond, 2014; Fong & Tanaka, 2014; Green, Lindemann, Marshall, & Wilkinson, 2005; Howie, 2008; Khan, 2011; Koulouriotis, 2011; Lee, 2011; Loi, 2010; MacPherson & Kouritzin, 2005; Toprak et al, 2010; Goldacre, Bolt, & Lambiris, 2013; White & Heberling, 2006; Hodge & Lear, 2011) .
After downloading all the papers, we noticed that one of them (viz., Goldacre, Bolt, & Lambiris, 2013) occurred on three searches (viz., Ethics and Applied Linguistics, Ethics and Critical Applied Linguistics, and
Ethics and Second Language Education). Therefore, we are going to analyse 30 studies, actually, instead of 32.
In the first classification done, we divided the studies in (1) (Critical) Applied Linguistics or (2) other areas.
After that, we analysed whether the research works mentioned the application of ethical procedures or not. See the table below. Based on Table 1 , we can say that half of the studies (15 out of 30) belongs to (Critical) Applied Linguistics area and adopt any ethical procedure. These are the studies that we will focus on later on.
Results
Most of the studies are characterized as primary investigations (viz., Abasi & Taylor, 2007; Abrams, 2005; Davari, Iranmehr, & Erfani, 2012; Ekahitanond, 2014; Green et al., 2005; Koulouriotis, 2011; Lee, 2011; Mossman, 2012; Swain & Lapkin, 2011; Wernicke, 2010; White & Haberling, 2006) .
Informed Consent
This category was discussed for BAL as presented in the theoretical framework section. When it turns to the papers analysed, six of them (Abasi & Taylor, 2007; Ekahitanon, 2014; Green et al., 2005; Koulouriotis, 2011; Lee, 2011; Loi & McDermott, 2010) applied (or mentioned) this ethical procedure.
We assume that the researchers whose papers are focused here applied the informed consent in different ways. Koulouriotis (2011) explained that she contacted three researchers who have developed some research with no native English speakers at a Canadian University. With the invitation to take part in her investigation, she explained the nature of the study. Differently from Koulouriotis (2011 ), Ekahitanond (2014 sent a written consent to all 160 students.
In her case study, Lee (2011) carried out a research in a school with teachers, administrators, and students.
The research provided informed consent to all of them. In the paper, she explained the ethical dilemmas that took place with one teacher during her ongoing investigation. Abasi and Taylor (2007) provided the informed consent to teacher and her students. Green et al. (2005) did not observe that the informed consent was applied, but that "survey completion was not compulsory" (Green et al., 2010, p. 27 ).
Differently from the previous research studies, Loi and McDermott (2010) discussed in their theoretical paper some ethical procedures that ought to be applied in an ongoing research. Informed consent is one of them.
The authors explained what should be considered in this document in order to participants be actually confident about the study. They conclude saying that, Evaluators should always strive to use an informed consent process when possible. Situations may arise when a signed informed consent is not feasible. Moreover, recording a person's name may not be necessary. Finding creative ways to collect an informed consent form while protecting an individual's identity may be a viable option, such as using identifiers that only the participant would recognize. (Loi & McDermott, 2010, p. 255) In synthesis, the researchers applied the informed consent by E-mail (e.g., Koulouriotis, 2011) or written (e.g., Ekahitanond, 2014) . Despite that, other researchers did not mention how they got the consent (e.g., Abasi & Taylor, 2007; Lee, 2011) . It is important to say that no study reported if they applied any special dialog with participants based on their characteristics in order to explain the informed consent.
Anonymity
The anonymity was applied in 10 studies (viz., Abasi & Taylor, 2007; Abrams, 2005; Ekahitanond, 2014; Green et al., 2005; Koulouriotis, 2011; Lee, 2011; Mossman, 2012; Swain & Lapkin, 2011; Wernicke, 2010; White & Haberling, 2006) . Considering these works, their participants were referred in three different ways, for instance, pseudonyms (viz., Lee, 2011; Mossman, 2012; Swain & Lapkin, 2011; White & Haberling, 2006) , codes (viz., Abrams, 2005; Ekahitanond, 2014; Green et al., 2005) , or named as participants (viz., Abasi & Taylor, 2007; Koulouriotis, 2011; Wernicke, 2010) .
In sum, the difference between the use of codes and pseudonyms/participants is regarded to the number of participants. In other words, the investigations that used codes to refer to their participants have probably done that considering the number of people involved (viz., hundred). Nevertheless, it does not matter what is applied, whether pseudonyms or codes; the main objective is to guarantee the anonymity to the participants.
Feedback to the Participants
This ethical procedure, which gives opportunity to participants' reaction, happened in Abasi and Taylor (2007) and Koulouriotis (2011) . Abasi and Taylor (2007) discussed the use of video as a way to collect data in the classrooms. The authors provided instances by a research carried out by them. They explained that instead of having applied the informed consent before the investigation beginning, it is important as well giving participants the opportunity to refuse the analysis they had done. Considering the use of video in the classrooms, it is almost impossible to guarantee the anonymity, said the authors.
Similar to Abasi and Taylor (2007) , Koulouriotis (2011) gave the participants a feedback of her analysis and also discussed its importance. Regarding to this ethical posture, she mentioned that "[…] researchers continually scrutinize their own practices, acknowledging that ethics is the responsibility of the individual researcher and that ethical conduct is a continual, ongoing process" (Koulouriotis, 2011, p. 14) .
Dialogism
Some researchers reported their worries about the asymmetry of power between them and their participants (viz., Abasi & Taylor, 2007; Loi & McDermott, 2010; Mossman, 2012; Swain & Lapkin, 2011) . Koulouriotis (2011) took another ethical procedure which gives voice to participants. She made the full transcript of interviews available to them. According to her, the English proficiency can be one asymmetrical characteristic between native speakers (researchers) and their participants (non native speakers). Loi and McDermott (2010) also commented about final reports. According to them, researchers ought to "consider the impact and ethical implication this reporting will have on the participants and programs" (Loi & McDermott, 2010, p. 255 ).
In general, we assume that the return of analysis to the participants is one of the most important procedures in order to guarantee a dialogical posture. However, giving them feedback is just not enough. As some Brazilian research studies have shown (Chimentão, 2016; Janievski, 2012) , after making the analysis available and asking participants to respond, the researchers ought to take those comments into consideration, such as explaining participants' doubts (Reis & Egido, in press ), reviewing and rewriting some parts of the analysis based on their comments (Jasnievski, 2012) , and so on.
Conclusion
This prescriptive study aimed at understanding which ethical procedures were taken in international studies.
In order to do so, we analysed 15 investigations related to (Critical) Applied Linguistics (Pennycook, 2001) . We relied on the main research topics discussed by Brazilian researchers to analyse the data. In conclusion, we observed that most of the topics that came out in our theoretical framework were also covered in the research works analysed. However, the social relevance mentioned by Brazilian researchers was not so clear in the papers that were part of our data. Thus, we believe that the Brazilian researchers have been gone further than some of the articles analysed.
We concluded that some researchers could have adopted other important ethical procedures, but we agree that each investigation has its specifics traits. We hope this work will be food for thought for other researchers, then we may be constantly wondering about our practice. In other words, some researchers have considered the participants and their conditions despite forgetting their boarder social context somehow. In short, we do need to be aware of participants' lives once it influences on their thoughts and acts (Pennycook, 2001) .
